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Modern stress on the individual treatment of reading leads 
to a need for creating a system of independent attack of 
unknown words, expecially where children are apt to dirter 
widely in their reading interests. 
11 
Gray states: 
"Despite the limitations of context clues when used 
alone, we cannot overemphasize the value of this aid when 
combined with visual scrutiny or analysis of form, or 
with the use of the dictionary •••• and if we look up a 
word of more than one meaning in the dictionary we must 
select that meaning which is appropriate for the context 
in which the unknown word occurs." 
The assumption, on the part of the writer, that the bright 
pupils would, as a group, profit much more from this type of y 
reading exercise is affirmed by Gates in the statement below. 
"Several factors influence the use of the device o:f 
utilizing the context as a means of recognizing unfamiliar 
words. In the first place, pupils differ in their skill I 
in understanding language and the higher the pupil's 
linguistic insight the greater will be his skill in 
figuring out unf'amiliar words from the context of the 
printed material •. 11 
I 1!w. s. Gray, On Their Own in Reading, Scott-Foresman and 
Company, Chicago, . Ill., 1948, p. 55. . 
,Y'Arthur I. Gates, The Improvement of Reading, The Macmillan 
Company, New York, 1947, pp.l82-5. 

CHAPTER II 
SU1VlMARY OF1 RESEARCH 
It has long been established that reading is one of the 
most important facets of the total educative process. Because 
of this, educators are constantly striving to improve methods 
and techniques in the teaching or reading. Being primarily 
concerned with the operation or these methods and techniques 
the writer shall here endeavor to define the terms related to 
this work. 
11 
Bond and Wagner set forth the meaning of word recog-
nition when they state that: 
l 
I • 
"A knowledge of the meaning of words, be it ever so 
broad ._ and ever so clear, will not insure the recognition -
of that word from the printed symbol. Ther_e is in addition 
to understanding the word, the need for a systematic attack 
upon the printed counterpart of that word. In order to 
be effective in interpreting the printed symbol, the child 
must be able to do three things: First, he must be able 
to recognize well-known words at a glance with a minimum 
of analysis or inspection •••• Second, he must be able to 
recognize rapidly with but little analysis or inspection 
less well-known words, •••• Third, he must be able to work 
out and recognize words that have not been encountered 
before •••• This represents a complex skill which requires 
many techniques that may be employed or discarded rapidly 
and effectively at will." 
It is with this last phase of the above definition that 
one may be especially concerned since it deals with wor~s which 
are to be met in reading and heretofore have been unencountered 
by the student. 
i/Bond and Wagner, Teaching the Child to Read, The Macmillan 
'· Company, New York, 1950, pp. 224-5. 














Since it has naN been established that it would be of' 
various types of context clues. 
I In developing recognition through meaningful association 
1/ 
McCullough suggests that there are seven various types of 
.J. 
conte'st clues. They may be listed as follows: 
"1. 
2. 
). 
Definition: where the descriptive context defines the l 
unknown word. (Ex., Tom and Dick lived next door. ~~~ 
They were .) 
Experience: children may rely on their past concrete 1 
experiences. (Ex., Jack gave his dog a to chew.) 
Comparison with a known idea: the unknown word is I 
compared to something known. (Ex., You do not have 
to run, you can .) 
4· Synonym: 
had to 
(Ex., When the captain gave up, the crew 
, too.) 
------
5. Familiar expression: this requires an acquaintance 
with familiar language patterns. (Ex., As they sat 
on the bank, Bill expected the fish to .) 
6. Summary: the unknown word summarizes the several ideas 
that have preceded it. (Ex., Down the street they j 
came. First there were the elephants, then the clowns~ 
then the lions in cages, and then the performers. It 
was a circus .) 
7. Reflection of a mood or situation. (Ex., The clouds 
were black. Scarcely any light came .in through the 
windows. The whole house was dark and • ) 
One .final co:p.clusion may be here mentioned. In an un-
1PUblished study Austin proposed to determine whether chil-dren 
!in the second grade make more and faster progress in acquiring 
I 
I 
'~~--~----~~ 
!
!/Constance M. McCullough, Reco ition of Context Clues in 
Reading, Elementary English Rev ew, Vol. 2 , January,l ,pp.l-.5. 
I 
.• t 
_ t'· "lit .. · 



CHAPTER III 
PLAN OF THE EXERCISES 
I 
I 
I 














































































